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Introduction:

In this paper we report on research of school improvement
projects carried out in 25 different Canadian schools and
school jurisdictions participating in the government-
funded Alberta Initiative on School Improvement (AISI)
since its inception in 2000.




Research Objectives:

(a) identify AISI school or school jurisdiction
projects that have demonstrated a medium to
high positive effect on student academic
performance.

(b) investigate how instructional innovations
were implemented in each project, and the
degree to which they have been sustained.

(c) examine how leadership was defined,
developed and practiced throughout the
duration of the projects and beyond.

(d) investigate school and school jurisdiction
educators’ perceptions of the relationship

between leadership and sustainability in
school improvement.




Definitions:

For this study and in this paper, we used Yukl’s (2002)
notion of leadership and draw on Hargreaves and
Fink’s (2005) definition of sustainable leadership:

Sustainable educational leadership and improvement
preserves and develops deep learning for all that
spreads and lasts, in ways that do no harm to and
indeed create positive benefit for others around us,
now and in the future (p. 17).




Theoretical Framework:

Policy-makers often cite leadership as critical to the
improvement of schooling. There is little
research, however, that documents the
perspectives of school and school jurisdiction
educators. As a chief objective of this
investigation was to examine educators’
perspectives, a constructivist leadership research
orientation was adopted (Heck & Hallinger,1999).




Findings and Results:

Key Finding:

Formal and informal leadership in the 25 AISI
projects included in this study, empowered
participation and capacity building through a
sustained and shared vision around school
improvement.



Leadership:

(a) Principal leadership in all cases was seen to be
critical in establishing the vision.

(b) AISI coordinators, AISI lead teachers, and AISI
school leadership teams were responsible for
mobilizing and coordinating improvement
initiatives.

(c) Distributed leadership among formal and

informal leaders contributed to capacity
building.

(d) Frequent communication was seen as integral
to successful implementation of the school

improvement projects (e.g., district personnel,
community, parents, students and educators).




L eader shi p: PElT A el o a

A vital factor for success is the “buy in” of school
administrators. When school administrators are
actively involved and visibly supportive, significant
posttive changes can occur. It is a lonely frustrating
journey for individual lead teachers, classroom
teachers and project consultants without the support of
administration.

Creating a layer of “middle leadership” throughout the
jurisdiction (School AISI Leaders Team), complete with
a certain degree of autonomy, authority, and
responsibility caused teachers to become very self-
supporting and interdependent. These teachers, or
“middle leaders” are the backbone of our project.




Sustainability:




